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Abstract 

A flipped classroom model has been identified as a new classroom instruction 
in the 21st century. Since its emergence, the flipped classroom has been a subject 
of empirical studies in English as a Foreign Language (EFL) classrooms in 
various contexts. This action research study, adopting a qualitative approach, 
aimed to explore EFL university students’ perceptions of implementing the 
flipped classroom model in writing classes in Cambodia. An online open-ended 
questionnaire was used to collect data from three Year 1 classes consisting of 
104 students studying an academic writing course called Writing Skills 102 in 
the second semester of the foundation year of the academic year 2021-2022 at 
the Department of English of the Institute of Foreign Languages of the Royal 
University of Phnom Penh, Cambodia. The findings revealed students’ positive 
perceptions of the flipped classroom model despite some challenges. These 
findings solidify the benefits of the flipped classroom model on students’ 
learning experiences, making it clear that the flipped classroom holds immense 
potential to solve writing instructional issues and transform EFL writing 
classrooms in the post-COVID-19 world.  
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Introduction 

Writing involves generating ideas, drafting, editing, and revising, and it is the 

most challenging productive skill that most English as a Foreign Language 

(EFL) students find hard to learn (Pavanelli, 2018; Qader & Yalcin Arslan, 2019). 

This is because writing demands that students convey their thoughts through 

written language. Hence, they need to have good linguistic competence and be 

aware of the writing organization to compose a good piece of writing (Su Ping 

et al., 2020). However, many EFL students struggle to construct a good piece of 

writing due to their little knowledge of grammar and vocabulary, as well as 

their lack of understanding of the organization of the various writing genres 

(Chen, 2002). According to Pavanelli (2018), students’ writing proficiency can 

be improved only when writing instruction provides enough time for writing 

practice, collaborative work, and revision after getting feedback from the 

teacher. However, class time is usually not enough for those activities (Burgos, 

2017; Khoiriyah & Aji, 2017; Pavanelli, 2018; Wahyuni & Umam, 2017). 

Therefore, a flipped classroom model is believed to be an effective solution for 

these writing challenges. This is because flipped learning shifts the in-class 

lecture to recorded lecture videos to be delivered online outside the classroom 

(Pavanelli, 2018). Thus, students become more responsible for their own 

learning, making them more prepared and active in engaging in the in-class 

activities that help them gain a better understanding of the lesson (Pavanelli, 

2018).  

 

According to Bishop and Verleger (2013),  a flipped classroom is defined as a 

new teaching approach in which students study the learning materials through 

recorded lectures at home and spend in-class time on discussion and 

communicative activities (see also Putra, 2021; Shih & Huang, 2020). As 

Pavanelli (2018) noted, by using the flipped classroom model in teaching 

writing, students can watch lecture videos outside the classroom and spend all 

the available in-class time for writing practice, immediate feedback from the 

teacher, and revision of their work. However, the effectiveness of flipped 

learning in English Language Teaching (ELT) is still a subject of many empirical 

studies, even if it has been implemented in various academic fields (Ekmekçi, 

2017; Fauzan & Ngabut, 2018; Phoeun & Sengsri, 2021; Roth & Suppasetseree, 

2016; Sheerah, 2022; Su Ping et al., 2020).  
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At present, although there have been many research studies conducted in 

various EFL contexts to investigate the impact of the flipped classroom on 

students’ learning and explore students’ perceptions of it (Fauzan & Ngabut, 

2018; Güvenç, 2018; Sheerah, 2022; Sukerti et al., 2020), the use of the flipped 

classroom in teaching in the Cambodian context has only become popular in 

the post-pandemic context (Chat, 2023). However, research on the flipped 

classroom carried out in the EFL Cambodian context remains very limited 

(Nuon & Champakaew, 2017; Roth & Suppasetseree, 2016). 

 

Against this background, this action research study aims to explore Cambodian 

university students’ perceptions of the implementation of the flipped classroom 

in teaching writing skills by collecting data from students’ reflections. Since the 

study was conducted utilizing an action research design, its findings cannot be 

generalized; however, the findings still offer additional empirical evidence on 

the impact of this flipped learning model on students’ experiences in learning 

writing. Thus, this study concludes with some pedagogical implications for EFL 

teachers to employ this teaching approach in their language classroom.  

Literature review 

Approaches to teaching writing 

 

Writing is an essential skill that EFL students need to learn for their academic 

and professional success (Ebron & Mabuan, 2021), but developing this skill is 

quite demanding. Therefore, teaching students, particularly those with limited 

linguistic competence and from diverse academic backgrounds, to write 

cohesive, coherent, and linguistically appropriate texts is an effortful task 

(Cumming, 1989; Firkins et al., 2007). 

 

Harmer (2015) and other researchers, such as Jurianto et al. (2015) and Sari 

(2019), identified three common approaches to teaching writing in EFL 

classrooms, such as a product approach, a process approach, and a genre-based 

approach. First, a product approach is a traditional teaching approach that 

focuses on students’ final product, meaning that students are asked to produce 

a piece of writing after getting exposed to a model text. Second, a process 

approach is another teaching writing approach that is concerned with different 

phases of writing. These phases include drafting, reviewing, and revising 

before students can produce a final piece of writing. Last, the genre-based 

http://www.cefcambodia.com/


Cambodian Journal of Educational Research (2024) 

© Cambodian Education Forum 
www.cefcambodia.com  11 

approach is another common approach to teaching writing. In this approach, 

students are given many model texts of a specific genre to analyze to identify 

linguistic features and situational contexts in which genres are developed 

before they can begin to construct their writing (Sari, 2019). Thus, these are the 

teaching writing approaches that have been employed by EFL teachers. 

 

All the above approaches are helpful for students to develop their writing; 

however, each of them has some drawbacks as well. For example, the genre-

based approach is believed to stimulate students to be imitators and to take 

away students’ creativity in writing (Harmer, 2015). On the other hand, a 

process approach emphasizes different steps in writing, but it is time-

consuming (Harmer, 2015). Since writing is a process of drafting, editing, and 

revising (Harmer, 2015), teaching writing following the process approach is 

challenging because class time is insufficient for students to complete those 

writing processes (Burgos, 2017; Khoiriyah & Aji, 2017; Pavanelli, 2018; 

Wahyuni & Umam, 2017). Therefore, the flipped classroom model has been 

implemented in EFL classrooms to help students develop and improve their 

writing ability and create a better learning atmosphere for EFL students to learn 

writing skills (Ekmekçi, 2017; Fauzan & Ngabut, 2018; Güvenç, 2018; Pavanelli, 

2018; Putra, 2021; Sheerah, 2022; Su Ping et al., 2020; Sukerti et al., 2020). 

The flipped classroom approach 

The flipped classroom was first implemented by two high school chemistry 

teachers in 2007 in the United States, and it was intended for students who were 

absent from classes to catch up with their peers by watching the lessons at home 

(Özkurkudi̇s & Bümen, 2019). After that, Bergmann and Sams (2012) found out 

that students who were present in the class also watched the videos at home 

when they still could not understand the lessons. Since then, the flipped 

classroom model has emerged and become popular in various fields of 

education, especially in ELT since 2014 (Turan & Akdag-Cimen, 2020). 

 

The flipped classroom is defined as a new way of teaching where students are 

required to watch recorded lectures or online videos at home and then come to 

class to discuss the lesson and complete tasks that help them better understand 

it (Putra, 2021; Shih & Huang, 2020). Similarly, based on Bishop and Verleger's 

(2013) description, the flipped classroom involves doing interactive activities in 

the classroom and watching assigned videos asynchronously at home.  

http://www.cefcambodia.com/


Cambodian Journal of Educational Research (2024) 

© Cambodian Education Forum 
www.cefcambodia.com  12 

 

In ELT, the flipped learning model is a suitable classroom instruction for 

writing classes. As Harmer (2015) stated, writing is better seen as a process of 

planning, writing, editing, and revising before students can produce a final 

written draft. Thus, the flipped classroom allows the teacher and students to 

use classroom time more effectively and efficiently to specifically focus on 

writing practice in an active and collaborative learning environment that allows 

them to exchange opinions with each other (Pavanelli, 2018; Roach, 2014). It is 

because the students have already watched the pre-recorded videos on the 

organization and model of the writing at their own pace before they come to 

class. Therefore, this enhances students’ writing skills as they can receive 

immediate guidance and feedback from their teacher and peers on their 

writing, allowing them to correct their mistakes and create a better piece of 

writing (Pavanelli, 2018). Given this, flipped learning best fits with the EFL 

writing class. 

Research on the flipped classroom  

Many research studies have been conducted in various EFL contexts to 

investigate the impact of the flipped classroom on students’ writing ability and 

to explore students’ perceptions of this teaching approach. Fauzan and Ngabut 

(2018) and Sheerah (2022), who conducted quantitative and mixed-method 

studies with university students in Indonesia and Saudi Arabia, respectively, 

found that the flipped classroom allowed students to be flexible in their 

learning, making them perceive this approach positively in developing their 

writing skills and enhancing their communication, commitment, and self-

reliance. Other studies found that students in the flipped writing class had 

better writing proficiency than those in the traditional writing class (Ekmekçi, 

2017; Sheerah, 2022). The flipped learning model was also found to motivate 

students to write, make them engage more in class, foster learning, and 

promote collaboration and autonomy in learning, thus making them show 

positive attitudes toward this teaching approach (Ekmekçi, 2017; Güvenç, 2018; 

Su Ping et al., 2020; Sukerti et al., 2020). From these findings, it can be concluded 

that the flipped classroom can establish a flexible and enjoyable learning 

environment, which can, in turn, enhance student motivation, foster 

collaboration and engagement, encourage independent learning, and improve 

students’ learning outcomes in learning EFL writing.  
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However, some challenges associated with flipped learning must also be noted. 

Internet connection was found to be a major problem for students in the flipped 

classroom (Ekmekçi, 2017; Sheerah, 2022). This created a frustrating learning 

experience that was difficult for students to adapt to (Güvenç, 2018; Sukerti et 

al., 2020). Sheerah (2022) also pointed out that technological issues (i.e., a lack 

of technical support or guidance on the use of learning systems) were an issue 

students encountered in the flipped classroom in addition to having a heavy 

workload. A similar finding was reported by Ekmekçi (2017), who addressed 

students’ dissatisfaction with the time-consuming nature of watching video 

lessons. These studies which focused on using the flipped classroom for 

teaching writing have indicated that the flipped learning approach had a 

positive impact on students’ attitudes and their overall academic performance, 

despite some difficulties related to technological use and learning adaptability.  

The flipped classroom in the Cambodian context 

Due to the COVID-19 pandemic, many educational institutions worldwide 

have adopted online teaching and learning (Heng & Sol, 2021; Sun, 2020), and 

Cambodia is no exception. This sudden shift from physical to virtual 

classrooms was seen as a golden opportunity to digitalize and reform the 

country’s educational system (Heng, 2020, 2021); however, this new learning 

experience presented considerable challenges to teachers and students (Heng 

& Sol, 2021). Key challenges included poor internet connection, a lack of 

technological devices and digital literacy, difficult adaptation and 

concentration, heavy workloads, and psychological issues (Chan & Sarik, 2020; 

Chet et al., 2022; Heng & Sol, 2021; Heng et al., 2023). 

 

Various research studies have been carried out to explore Cambodian students’ 

perceptions of online learning. In a mixed-method study conducted with 440 

university students in one public university, Chan and Sarik (2020) found that 

a majority of students did not want to continue studying online, whereas Chet 

et al.'s (2022) survey with 1,002 undergraduate students revealed the same 

result, that is, most students (81.4%) did not wish to study online anymore, and 

62.5% of them reported that online education negatively affected their learning. 

From these findings, it can be inferred that Cambodian students are not fully 

ready for online learning, given their low perceptions of this teaching approach. 

The reasons behind this unfavorable perception are a poor internet connection, 

low digital literacy, a lack of digital devices, a lack of self-motivation, difficulty 
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in concentration, a lack of self-regulation, concerns about the usefulness of 

online learning, difficulty in lesson comprehension, and discouraging learning 

environments (Chan & Sarik, 2020; Chet et al., 2022; Heng & Sol, 2021; Heng et 

al., 2023). The difficulty in adjusting to online learning, as Sun (2020) explained, 

was due to heavy reliance on teachers as a resource for learning. Thus, learning 

remotely without any peer and/or teacher interaction made online learning a 

stressful and frustrating experience for many Cambodian students (Sun, 2020). 

Given the fact that students did not want to continue online learning, Chan and 

Sarik (2020) suggested that blended learning should be considered as an 

effective learning approach. Heng et al. (2023) made a similar suggestion after 

finding that most Cambodian university students preferred blended learning 

to online or face-to-face learning.  

 

Given its many benefits, the flipped classroom model, a kind of blended 

learning, seems suitable for the Cambodian context, particularly during and 

after the COVID-19 pandemic (Chat, 2023; Heng et al., 2023). However, it is 

worth noting that flipped classroom instruction is still a new teaching approach 

for many Cambodian students. Roth and Suppasetseree (2016) used the flipped 

classroom to teach English listening skills to Cambodian students. Their study 

examined the impact of the flipped classroom on 30 Cambodian pre-university 

students, and the results indicated that flipped learning improved students’ 

English listening skills, making them feel satisfied with it and wish that other 

courses should be flipped as well. Another experimental study by Nuon and 

Champakaew (2017) who investigated the impact of the information and 

communication technology (ICT)-aided flipped classroom on 81 Cambodian 

university students showed that the flipped learning model significantly 

improved students’ grammar achievement with a moderate effect size and 

made students independent learners due to the flexibility of the flipped 

classroom. In another mixed-method study conducted with 21 undergraduate 

students at the Royal University of Phnom Penh, Phoeun and Sengsri (2021) 

found that the flipped classroom used with a Communicative Language 

Teaching approach could enhance students’ speaking skills and help students 

become active learners. 

 

These studies have provided empirical evidence that indicates the feasibility 

and practicality of the flipped classroom approach in ELT in the Cambodian 

context. However, it is worth noting that research on the use of the flipped 
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classroom in ELT and other academic fields in Cambodia still remains limited, 

leaving a gap in the literature on the use or implementation of the flipped 

classroom in the Cambodian context. For this reason, the present study seeks to 

fill this gap by exploring EFL university students’ perceptions of the 

implementation of the flipped classroom model in teaching writing skills. The 

findings of this research will offer insights for teachers, particularly Cambodian 

teachers, on the effectiveness and practicality of the flipped classroom model in 

teaching writing skills.   

 

This study is guided by two research questions:   

 

1. What are the perceived benefits of learning writing in the flipped 

classroom reported by Cambodian university students? 

2. What are the perceived challenges reported by Cambodian university 

students in the implementation of the flipped classroom model in 

teaching writing? 

Methodology 

Research design 

This study was designed as action research (Burns, 2009), aiming to assess 

teaching practices and rethink pedagogy to improve the teaching and learning 

environment. Although this study followed Elliott's (1991) action research 

model, it involved only the first cycle of his model. In this first cycle, some 

important steps were followed: (1) identifying and analyzing the problem; (2) 

forming and implementing the plan; (3) monitoring and reflecting on the 

implementation; and (4) revising the plan (Elliott, 1991). 

 

As informed by a constructivist approach that views knowledge and reality as 

socially constructed and relative (Crotty, 1998), this action research study 

employed a qualitative approach. Using qualitative research, researchers can 

explore an issue about which little is known; thus, the researchers can have an 

opportunity to conduct an in-depth investigation of the participants’ feelings, 

perceptions, and experiences regarding the issue being addressed (Creswell, 

2007; Kumar, 2014). 
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Research setting and participants 

This research was conducted at the Department of English of the Institute of 

Foreign Languages (IFL), Royal University of Phnom Penh (RUPP). The study 

sample was three Year 1 classes (n = 104 students) out of 21 Year 1 classes of the 

academic year 2021-2022. The three classes were taught by the researcher. One 

class was in the morning shift, while the other two classes were in the afternoon. 

During the study, the participants were in the second semester of the 

foundation year, studying a writing course called Writing Skills 102. The course 

lasted 15 weeks (45 hours), and the students studied this course once a week, 

with a duration of three hours, equaling two sessions each week, and each 

session lasted 80 minutes.  

 

The sample was recruited via convenient sampling. Among the 104 students 

who participated in reflection writing, 68% were female, and 64% were 

studying in the afternoon shift. These students are identified as S1, S2, S3, and 

so on (S1 = Student 1) when their quotes are extracted for explanation in the 

findings section. Table 1 provides demographic information about the 

participants. 

 

Table 1. Demographic information of the participants (n = 104) 

Demographic Value Frequency Percentage 

Gender 
Male 33 32% 
Female 71 68% 

Year of study Year 1 104 100% 

Study session 
Morning shift  37 36% 
Afternoon shift  67 64% 

 

Implementation of the flipped classroom instruction 

In accordance with Putra's (2021) and Shih and Huang's (2020) definition of the 

flipped classroom, and Bishop and Verleger's (2013) description of this model, 

the flipped classroom instruction was implemented in this study as follows. 

After six weeks of receiving in-class lectures and practice on how to write topic, 

supporting, and concluding sentences, it was noticed that the two sessions each 

week were not enough for students to practice writing, receive feedback from 

peers and the teacher, and revise their work. Hence, students were introduced 
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to the “flipped classroom.” The purpose of this implementation was to provide 

more classroom time for students to practice writing.  

 

The students were briefed about what the flipped classroom was and how 

they would study in the flipped classroom in the remaining weeks of the 

semester. During the nine weeks of the implementation, students were 

required to watch YouTube videos from Worldwide Speak 

(http://www.youtube.com/@WorldwideSpeak). The videos were about 

the following types of paragraphs: (1) a definition paragraph, (2) a process 

analysis paragraph, (3) a descriptive paragraph, (4) an opinion paragraph, and 

(5) a narrative paragraph. Each video lasted between 10 and 20 minutes and 

was uploaded to OneDrive before each week’s class. At first, the video was 

uploaded a week before class, but after three weeks, the video was uploaded 

three days before class. Since many students studied two degrees 

simultaneously, it was hard for them to watch the videos and prepare for class. 

Then, the videos were uploaded a week before class, as initially planned.  

 

After the videos were uploaded to OneDrive, the students were informed 

through Telegram that they had a new video lecture to watch before they came 

to the next class. After watching the videos, the students were asked to write a 

reflection on what they had learned from the videos and submit it through 

Microsoft Forms. This was repeated during those nine weeks of 

implementation. When coming to class, the teacher spent between 5 and 10 

minutes answering the questions the students asked in Microsoft Forms after 

they watched the videos and submitted their reflections. If there were no 

questions, the teacher reviewed the format of the writing to ensure that the 

students had no doubts about it. After that, the remaining time of the class was 

for students to do the writing practice.  

 

Students worked in small groups of three or four to produce a short piece of 

paragraph writing based on the assigned topic. While the students were doing 

the writing practice, the teacher monitored and provided assistance along the 

way. After they produced the first draft of their writing, their work was 

swapped with students from other groups to get their writing reviewed and 

commented on. This peer editing focused on grammatical structure, word use, 

and paragraph organization. Once this was done, the paper was returned, and 

the students had to revise their writing according to the comments they 

http://www.cefcambodia.com/
http://www.youtube.com/@WorldwideSpeak


Cambodian Journal of Educational Research (2024) 

© Cambodian Education Forum 
www.cefcambodia.com  18 

received from their friends. During the revision stage, the teacher still walked 

around the class to scaffold the students if necessary. After they finished the 

revision, their papers were swapped with other groups for marking. All these 

activities were repeated every week during flipped classroom instruction.  

Data collection  

To collect data for this study, open-ended questions were used as a research 

instrument for students to reflect on their perceptions in the flipped classroom 

because using them can give researchers a chance to gain rich and detailed 

insights into the participants’ perspectives and experiences on the subject 

matter (Kothari & Dubey, 2022).  

 

After two weeks of the flipped classroom implementation, the students were 

asked to answer an open-ended question in Microsoft Forms to reflect on their 

experiences with learning to write in the flipped classroom. The question was, 

“Write one thing you like/dislike about studying in the flipped classroom.” 

Three weeks later, another open-ended question was distributed through 

Microsoft Forms to find out students’ challenges in the flipped classroom. The 

question was, “Write one challenge you have encountered when studying in 

the flipped classroom.” 

Data analysis 

In this study, the data was collected twice using students’ self-reflection (open-

ended questions) of their experience in the flipped classroom. The first data 

collection received 91 responses from the students, whereas there were only 73 

responses out of 104 students in the second data collection. After that, the data 

were entered into an Excel spreadsheet, coded, and categorized based on the 

themes that emerged from the analysis. Then, the data were presented with 

extracts of the students’ exact comments. The analysis process followed six 

phases of Braun and Clarke's (2006) thematic analysis. These six phases include 

reading data for familiarization, coding the data, identifying themes, reviewing 

themes, defining and naming themes, and writing a research report (Braun & 

Clarke, 2006). Because this study collected only students’ reflections in the form 

of open-ended questions, presenting sufficiently authentic data helps establish 

the credibility and truthfulness of the findings (Güvenç, 2018; Mertova & 

Webster, 2019). 
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Ethical considerations 

After the researcher received permission from the Head of the Department of 

English of the IFL, RUPP, he informed the students that they would be asked 

to share their views about learning writing in the flipped classroom, and their 

comments would be used as data for the research. They were also assured that 

they had the freedom to express their opinions regarding their learning 

experiences in the flipped classroom. This meant that their participation in this 

research was voluntary, and that would never affect their relationship with the 

researcher or their overall assessment. Further, their reflection would be used 

for this research purpose only, and no third party would have access to it. When 

analyzing, the researcher removed the participants’ identities, and each 

participant was labeled as S1 (student 1), S2, S3, and so on when the data was 

reported. In addition, every word of the students’ comments was kept the same 

without correcting any grammatical errors when the researcher analyzed and 

interpreted the data. Doing this can help the researcher keep the participants’ 

identities anonymous and confidential (Frankfort-Nachmias et al., 2015). 

Findings 

The analysis of the students’ reflections from the open-ended questions yielded 

two main themes in relation to the two main categories: (1) perceived benefits 

of the flipped classroom and (2) perceived challenges when learning writing in 

the flipped classroom. These two themes corresponded to the two research 

questions guiding this study.  

Perceived benefits of the flipped classroom 

Some major themes from the reflection showed students’ positive perceptions 

of their experiences in the flipped writing classroom. A majority of students 

reported feeling satisfied with this learning model due to the benefits they 

received when learning in the flipped writing class.  

 

Increased preparation 

 

A large number of students stated that the flipped classroom helped them 

prepare for class better because they had already studied what they were 

supposed to learn in the class, giving them a chance to prepare some questions 
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to ask the teacher and do some more research related to the lesson. The 

following are some comments from the students: 

 

One thing that I like about your flipped teaching is that I can learn before a 
class starts and prepare some questions related to lessons. (S1) 

I like how this flipped teaching works. I can prepare myself for my next class 
about different paragraph writing and prepare the question to ask beforehand. 
(S2) 

One thing I like about the flipped classroom is that we can be well-prepared 
for the next class which is much easier. (S3) 

One thing I like about your flipped teaching is that I can learn before the class 
starts. I also know what I am unclear with and don’t feel hesitant to ask. (S4) 

One thing I like about this flipped teaching is that the students can get to 
know the lesson first before class so they can prepare and understand more 
about the lessons … so they can prepare and understand more about the 
lessons. (S5) 

 

Improved learning 

 

Students’ reflections also focused on how this flipped classroom model helped 

improve their learning. They stated that the flipped classroom enhanced their 

understanding of the lesson because they got not only explanations from the 

videos but also from the teacher when they were in class. During the writing 

practice, they could ask the teacher questions and receive immediate feedback 

on their writing. Here are some comments from the students: 

 

… when in the class, I can practice more and have the teacher beside me to 
ask the question or ask for an explanation. (S6) 

… I, along with my classmates, can be more focused on writing in class 
because the teacher is here to help whenever I have difficulty. (S7) 

… I have learned from the video and then at school you explain more about 
lessons. It helps me remember. (S8) 

… this type of teaching definitely makes me understand the lesson much 
better and easier to focus on. (S9) 

I like this kind of teaching method because it helps me understand the lesson 
faster than before. (S10) 
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Learning flexibility 

 

Most students mentioned how flexible they were when they learned in the 

flipped writing class. They stated that it was convenient for them to learn the 

lesson anywhere and watch the lesson videos as many times as they wanted. 

Below are some of their comments: 

 

… when I missed some parts, I can watch your video again … (S11) 

One thing I like about your flipped class is that it is convenient to rewatch or 
keep the document, I could say I can watch anytime I want … (S12) 

… I can rewatch the video again at any time if I don’t understand the lesson. (S13) 

One thing that I like about your flipped classroom is that I can replay the 
video and stop or pause the video many times to rewatch the part that I’m not 
sure about. … (S14) 

One thing I like about your lecture is that it’s easy for me to rewatch the 
lesson whenever  I want to … (S15) 

 

Learner autonomy 

 

Most of the students reported that this flipped classroom encouraged them to 

learn independently at home to get themselves prepared for class, thus 

changing their learning habits. Here are some of their comments: 

 

One thing I like about your flipped teaching is that we can spend more time 
learning at home, which allows us to spend our time studying. (S16) 

One more thing is that this teaching method encourages me to do self-study. 
(S17) 

One thing that I like about your dipped teaching is that it helps me study 
new things at home by myself. (S18) 

One thing I personally like about your flipped teaching is that it is useful for 
me to do the self-learning at home … (S19) 

Personally, it’s quite useful since I had never reviewed the lesson before 
classes or exams. It helps me a lot with procrastination … (S20) 
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Time efficacy 

 

Time-saving was also what many students commented about learning in the 

flipped classroom. They stated that with the flipped classroom, they could have 

more time to practice their writing and receive feedback from the teacher and 

peers. Below are some remarks from the students: 

 

… it is time-saving as we have enough time to practice in the class … (S3) 

And in the class, I can have more time to discuss my idea with my classmate 
and during class, we can exchange our ideas and help each other to correct 
our mistakes. (S21) 

The only thing that I like about your flipped teaching is saving a lot of time 
… (S22) 

I don’t think I dislike this flipped teaching because it also helps a lot and saves 
time in the class also. (S5) 

… I get to practice more with you since we have more time in class. (S23) 

Perceived challenges of learning in the flipped classroom 

Although the majority of students perceived their experiences in the flipped 

writing classroom positively, some of them expressed their dissatisfaction with 

learning writing in the flipped classroom. This dissatisfaction resulted from the 

challenges they faced when learning to write in the flipped classroom. Below 

are some of the perceived challenges that emerged from the analysis of the 

students’ reflections. 

 

Time management and heavy workload 

 

Some students disliked this flipped instruction, stating that this new learning 

method was so frustrating when they did not have enough time to watch the 

video and prepare themselves before the class due to their heavy work. In 

addition, they stated that this flipped learning created more work for them to 

do, making it hard for them to handle. The following are some of their 

comments on this matter: 

 

… I sometimes don’t have enough time to listen and watch the videos as well 
as answer the questions. (S24) 

… I think it’s too much work. (S25) 
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Have no time to do it before class. (S26) 

… another thing I dislike about this new method of teaching is that it requires 
me a lot of time to do and submit. (S15) 

… what I dislike is that I sometimes forget to check that we have some 
homework to do, so that’s kind of sad that I have missed the deadline for some 
work. (S27) 

 

Difficult adaptation and concentration 

 

Some other students reported that they found it hard to adapt to this teaching 

approach because it was challenging when they tried to concentrate on 

watching the video lesson. The students’ comments on this can be found below: 

 

The only challenge I have encountered when studying in a flipped classroom 
is that sometimes it is hard for me to push myself to be more productive. (S28) 

I dislike this flipped classroom because I don’t get used to it… (S25) 

To be honest, I do like both ways of teaching but I prefer the physical class 
where the lesson was explained by you. I could pay more attention and 
understand the lesson more than learning from the video … the biggest 
challenge is that I cannot manage myself well. I think it is all my own 
problem, not the video or your teaching … (S29) 

… I am too lazy to watch the video. I couldn’t focus on what I was doing 
while watching the video. (S30) 

… there is one thing that I have struggled to deal with in the flipped 
classroom, that is, I can’t entirely focus on the lessons because other things 
always get me distracted. (S31) 

 

In addition, some students were not used to this flipped learning, given the fact 

that they could not get the answer immediately to the doubts they had when 

watching the video lessons. 

 

One challenge I have encountered is that I can’t ask the teacher. I need to 
watch it again and again to get the details. (S32) 

I think one of the difficult things is that when I have a question, I cannot ask 
it immediately… (S27) 

Not being able to ask anyone when I have doubts, so I have to wait till your 
session begins and I eventually forget about the question. (S33) 
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… when I’m unsure about something at the moment and I can’t get the 
answer from the  lecturer as fast as I was in the class, so sometimes I 
forget what I’m unsure about. (S34) 

 

Unstable internet connection 

 

Poor internet connection posed a challenge to some students when they studied 

writing in the flipped classroom, thus affecting their learning pace and 

concentration. Here are some of the students’ comments: 

 

I sometimes find it difficult to listen to it because of the internet. I only open 
it on the computer, and it has a weak sound. (S22) 

The challenge I have encountered when studying in the flipped classroom is 
the internet connection and I am still stuck at some point in the lesson. (S35) 

I think the poor internet connection is a challenge for me. (S36) 

One challenge I have encountered when studying in the flipped classroom is 
the internet. When it is slow, I spend around 40 minutes watching the video 
… (S37) 

The one challenge I sometimes encountered while studying in the slipped 
classroom was the difficulty in concentrating on the lesson because there was 
a distraction, like an unstable internet connection. (S38) 

 

Technical issues 

 

Being unable to sign in to the Microsoft account or forgetting the OneDrive link 

were the main technical issues reported by several students when they needed 

to study the learning materials before the class. Here are some of their 

comments: 

 

… but sometimes I’m not able to login to the MS account via the browser 
app. (S39) 

One thing I have encountered that is really annoying is that I always forget 
the link or lose the link. (S40) 
 

Besides those technical problems above, a few students also reported some 

difficulties they had with their technological devices. Below are some of their 

comments: 
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Just a bit of a difficulty with the technology, I can’t seem to open the video 
that smoothly without a computer. (S33) 

I don’t know why my laptop doesn’t support it when I go to watch the video 
that that teacher dropped … (S41) 

Discussion 

The purpose of this study was to explore students’ perceptions of the flipped 

classroom. The study’s findings answered the two research questions. The first 

research question sought to find out the perceived benefits of learning in the 

flipped classroom. The data obtained from students’ reflections (open-ended 

questions) showed that students held positive perceptions regarding the 

flipped classroom despite some dissatisfaction resulting from some challenges. 

Perceived benefits 

As a matter of fact, the findings of this research have yielded similar results to 

the findings of research studies by a number of researchers (e.g., Ekmekçi, 2017; 

Fauzan & Ngabut, 2018; Nuon & Champakaew, 2017; Phoeun & Sengsri, 2021; 

Roth & Suppasetseree, 2016; Sheerah, 2022; Su Ping et al., 2020; Sukerti et al., 

2020). For example, the findings of this study showed that the flipped classroom 

model also created a flexible learning environment for students, as similarly 

found in studies by Fauzan and Ngabut (2018) and Sheerah (2022), which 

allowed them to study at their convenience and have more time to prepare 

themselves for class. This study’s findings are also similar to the findings of 

Ekmekçi (2017), Su Ping et al. (2020), and Sukerti et al. (2020), who found that 

the flipped classroom model made students responsible for and independent 

in their learning and enhanced their learning performance. Likewise, the 

findings of this study also corroborated those found in the Cambodian context 

that students became more independent and active and that they had better 

learning outcomes (Nuon & Champakaew, 2017; Phoeun & Sengsri, 2021; Roth 

& Suppasetseree, 2016). Thus, they felt satisfied with this flipped learning, 

similar to what was found in Roth and Suppasetseree (2016). 

 

In this present study, students perceived the flipped classroom as something 

beneficial and useful for their learning because it provided them opportunities 

to study the lesson in advance and to have more time for paragraph writing in 

the class. As Pavanelli (2018) stated, this will help improve students’ writing 

proficiency. Furthermore, the flipped classroom also enriched their learning 
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experience as they got explanations from both the videos and the teacher, which 

helped them gain a deeper understanding of the lesson. During the in-class 

time, they got to work with their classmates in groups to produce a paragraph 

and received immediate feedback from the teacher while they practiced 

writing. According to social constructivism, learners will advance their L2 

development when they collaborate and interact with other peers within the 

Zone of Proximal Development (ZPD), and scaffolding provided by teachers 

and other more capable peers is important constructive feedback that can help 

enhance students’ L2 learning (Hummel, 2014).  

 

In addition, the flipped classroom created a flexible learning environment in 

which the students could learn the lesson anytime and anywhere they wanted, 

consequently making them autonomous and responsible for their own 

learning. This is aligned with Dörnyei and Csizér's (1998) suggestions that 

students should be encouraged to be responsible for their learning. As 

Dickinson (1995) argued, students who take responsibility for their learning 

will be likely to achieve success in learning L2.  

Perceived challenges 

The second research question focused on the challenges students faced when 

learning in the flipped classroom. The findings of this study are in line with 

those of Ekmekçi (2017) and Sheerah (2022) who showed that internet 

connection was a major problem for students when they studied in the flipped 

classroom. Since flipped learning requires students to watch videos online at 

home, limited access to a reliable internet connection makes it a challenging and 

frustrating experience for students. In Cambodia, having internet connection 

issues is very common, but since the COVID-19 pandemic, it has been a primary 

challenge for many Cambodian students when they want to study any 

materials online (Chan & Sarik, 2020; Heng et al., 2023; Heng & Sol, 2021). 

However, the technical issues that students experienced in this study were 

likely due to the inaccessibility of the learning site, which resulted from the fact 

that they forgot their Microsoft account password or the link to OneDrive and 

had some technical problems with their technological devices. This was 

somewhat different from Sheerah's (2022) findings.  

 

Another challenge found in this research is that students had difficulties 

adapting themselves to learning in the flipped classroom, and there was much 
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work they needed to complete, so they preferred the traditional way of 

teaching. This particular finding of this study corroborates those of Güvenç 

(2018), Sheerah (2022), and Sukerti et al. (2020), who found that some students 

were not used to this new way of learning and complained about heavy 

workloads. Therefore, they felt unsatisfied with this flipped classroom. This 

challenge arose mainly because many Cambodian students get so used to the 

traditional teaching method that they completely rely on teachers to spoon-feed 

and guide them in their learning, making them feel challenged when they need 

to adapt themselves to learn in a new way (Chat, 2023; Sun, 2020). Further, the 

findings of this research have also demonstrated the lack of proper study skills 

among them. That is, they do not know how to create a study plan for 

independent learning. As Nat (2022) suggested, creating a clear study plan is 

useful for students because it not only helps them to concentrate on self-

studying but also motivates them to achieve their learning goals. Without this 

study plan, they get distracted easily by the surrounding environment (Chan & 

Sarik, 2020; Heng et al., 2023) and are overwhelmed with tons of work to finish.  

Conclusion and recommendations 

This research explored students’ perceptions of the implementation of the 

flipped classroom model in teaching writing skills. In particular, it sought to 

find out students’ experiences when learning in the flipped classroom, focusing 

on the benefits they received and the challenges they faced. The findings from 

this research have revealed that students perceived the flipped classroom 

positively, even if some of them experienced some issues such as an unstable 

internet connection, difficult access to the learning materials, and difficult 

adaptation to this new learning method and thus preferred the traditional way 

of learning.  

 

From these findings, it can be concluded that this flipped classroom has had a 

positive impact on students’ learning, making them active, responsible, and 

autonomous learners. This offers additional evidence for the practicality and 

effectiveness of the flipped classroom model in ELT, especially in the 

Cambodian context. These findings suggest that the flipped classroom model 

can bring changes to the EFL writing classroom, solve instructional issues, and 

create a more conducive and flexible learning environment for EFL students to 

learn writing. Therefore, with its consistency with the sociocultural theory that 

emphasizes independent and collaborative learning (Hummel, 2014), the 
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flipped classroom model is a potential instruction for EFL teachers to consider 

implementing in teaching writing post-pandemic.  

 

Drawing on the findings of this study and the literature, some teaching 

implications for teachers can be suggested, especially for Cambodian teachers, 

to implement the flipped classroom model effectively in ELT. First, students 

should be trained on how to set clear goals and manage their time so that they 

can use these study skills to help them learn the lesson independently (Kerr, 

2020). Without these study skills, students will find it difficult to study on their 

own in the flipped classroom. Second, teachers should use any learning site that 

is more convenient for students and does not require them to have a strong 

internet connection to access the video lessons and other learning materials. 

Google Classroom and Canvas are two examples of convenient Learning 

Management Systems that are popular among teachers and students. Third, 

when students engage in self-study, teachers should not assign video lessons 

that are too long to avoid exhausting them and making them distracted. 

According to Bergmann and Sams (2012), each video lesson should be between 

10 and 15 minutes or shorter than 10 minutes. Last, because some students may 

not be used to studying alone and cannot ask questions to the teacher 

immediately, teachers should create a group chat or channel on any social 

networking site (e.g., Telegram) for students to post their questions for teachers 

to answer at their convenience. Doing this will add another workload to the 

teacher, but it helps students get their doubts clarified so that they do not forget 

what they do not understand. In short, these suggestions will help teachers 

make their flipped classroom an enjoyable experience for their students.  

 

Finally, some limitations of this research must be noted. This study was 

designed as action research, utilizing an exploratory qualitative research design 

to collect data from students’ reflections about their perceptions and 

experiences in the flipped classroom via open-ended questions administered 

through Microsoft Forms. Thus, the findings cannot be generalized beyond the 

study’s context and scope. Therefore, future research should be carried out 

using a mixed-methods research design to investigate students’ overall 

attitudes and perceptions toward the flipped classroom. Future studies should 

also consider employing an experimental design to examine the impact of the 

flipped classroom on students’ writing proficiency between students learning 

in the flipped writing class and those learning in the traditional writing class. 
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Although the findings of this research have shown that the flipped classroom 

was practical in teaching writing, that does not mean it is applicable and 

effective in teaching other skills in ELT. Thus, future researchers are 

recommended to use this flipped learning model to teach other skills, such as 

listening, reading, or grammar, to explore the impact of the flipped classroom 

model on students’ overall academic performance.  
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